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Abstract

This paper is based upon my research during the delivery of modules in the pandemic in which face to face teaching was suspended and the assessment regimes of modules were changed in order to enable students to engage with online writing tasks in the Moodle VLE. By doing this the students were given frequent opportunities to receive formative feedback on their writing.  A post module interview with the students and a survey of their final essay performance was used to determine whether and how the students found this helpful in improving their academic writing and what might be improved in the design and delivery of modules in future.

Key issues

The purpose of this study is to examine and evaluate the efficacy of embedding study skills and writing support into the delivery of a module in Latin American Studies based upon an Academic Literacies (AL) approach and using a blended learning strategy through the Moodle Virtual Learning Environment (VLE).

I started embedding skills and writing support into undergraduate modules in the 2019-20 academic year. For the purpose of ensuring engagement with learning during the pandemic when face to face teaching was not possible, the assessment strategies of the modules were changed so that marks were awarded for completing work online and especially for submitting pieces of written work, for which formative feedback could be given as the modules progressed

It is my belief that incorporating this kind of literacy support into the design of the modules using the Moodle VLE is a useful way of using IT to help students to develop competencies in essay writing and to express critical thinking coherently in a written form crucial to fulfilling the requirement for students to acquire proficiency in communities of knowledge and practice. (Northedge, 2003).
The driving questions investigated are as follows:

· Does writing frequently online in discussion boards and blogs improve essay writing performance? If so how and why?

· Does feedback on writing given by the tutor online improve essay writing performance?

· Is the advice on essay writing provided online within the module used by the students/useful to the students?

· Are the types of Teaching and Learning Activities (TLAs) aimed at improving the students’ literacy and essay writing skills effective in improving performance?

· Does the frequency of the TLAs have an effect on performance?

· How can the above measures be improved for future application?

· What specific strategies have/have not been successful and why?
Theoretical background
A. The problem of student writing

The change from maximally compact inner speech to maximally detailed written speech requires what might be called deliberate semantics – deliberate structuring of the web of meaning. 

(Vygotsky, 1962:99-100) 

Vygotsky’s insight is invaluable in helping us to comprehend the demands of writing in the university context, for it captures the twin complexity of the need in the first instance to be able to consciously commit thought to paper in such a way as to convey precise meaning to an asynchronously located reader and then, secondly, the requirement to learn how to do this within a specialised academic discipline – i.e. by utilising a new and discipline specific web of meaning. In the so-called ‘new’ university context it is by no means the case that all students come armed with the ability to successfully do the former and therefore it should hardly be surprising that some find it difficult to easily or adequately acquire the ability to do the latter.  The lack of ability of students to adequately write in an academic manner is a lament that is commonly heard. 

It is a real concern not least because writing is so crucially important to success in the university. In humanities where I teach, for example, students are expected to use this medium to demonstrate not only their acquisition of knowledge but also their ability to critically discuss, analyse and evaluate issues and events and the views of others about them. Despite innovation in assessment practice that has introduced the possibility of alternatives such as oral presentations and group assignments, individual essay writing, whether it is in answer to a final unseen examination paper or a piece of coursework, stubbornly remains the standard means by which degrees are examined. In the case of my Cuban history second year undergraduate module at London Metropolitan University, for example, students must complete two written assignments for the assessment. The first is an ‘analytical exercise’ of 1,500 words and the second a traditional essay of 2,500 words, both require the students to engage with texts, extract information from them and then critically examine and evaluate this information incorporating quotations, paraphrasing and referencing in the correct manner and without plagiarising. Thus, teaching students how to do this is fundamental to their progress and to the process of teaching and learning within the discipline. 

B. The Academic Literacies approach

It was precisely to address the problem of student writing that Mary Lea and Brian Street began their work in the 1990s and developed what they labelled the ‘academic literacies approach’.  Their article; ‘Student Writing in Higher Education: an academic literacies approach’ (1998),  remains extremely relevant to teaching and learning in the general London Metropolitan context and my teaching practice in particular. 

In this seminal article, Lea and Street draw on the findings of research they carried out in two universities, one ‘new’ and one traditional, in which they interviewed both students and staff to establish what their expectations and interpretations were of undergraduate written assignments. Their findings lead them to conclude that what they call the ‘study skills’ and ‘academic socialisation’ models that have been generally used to address the issue of student writing, do not adequately take account of the importance of issues of identity and power within university institutions. 

By ‘study skills’ they mean the focus that sees literacy as comprising a set of skills that are transferable and can be acquired in a ‘one size fits all’ sort of way.  In other words, by teaching students surface skills such as spelling, punctuation and grammar, the idea is that this will equip them to be able to cope better with their university learning whatever the subject they might be studying. This approach is what they call a ‘deficit’ model that seeks to fill a perceived ‘lack’ in students’ abilities. 

The ‘academic socialisation’ approach, by contrast, accepts that the culture of the institution has to be taken into account and seeks to focus upon orienting the student within the new environment. While they acknowledge that this approach might be more sensitive to student needs as learners, Lea and Street still view it as being limited because it tends to ‘homogenise’ the institution and fails to take into account the different demands placed upon students across the range of disciplines they encounter.

Lea and Street do not reject these two approaches but argue that developing student literacy involves more than merely acquiring surface language skills and becoming orientated within the university. They advocate what they call a deeper ‘academic literacies’ approach, which views student writing at the level of epistemology and identities, implying a need to recognise the subjective experience of students and the threat to their self-image/esteem in addressing the wider repertoire of linguistic conventions that they are required to employ across disciplines and modules – hence ‘literacies’ plural. 
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Lea and Street focus on the gaps that exist between tutor and student expectations of what is involved in writing. Rather than replace the two earlier strategies of addressing student writing, they see Academic Literacies as encompassing and incorporating them in a ‘not instead of but as well as’ approach. 

...each model successively encapsulates the other ... the academic literacies model, then, incorporates both of the other models, into a more encompassing understanding of the nature of student writing within institutional practices, power relations and identities. 

(Lea and Street 1998:158)

Lea and Street’s research has been followed by significant others (Ivanic 1998, Lillis 2003, Goodfellow 2004, 2005) who have confirmed their findings that in modular systems ‘course switching’ is common, that students are expected to interpret writing demands at many different registers and in a variety of discourses that differ according to the disciplines. As a consequence they are challenged often at the level of their identity.  

A very important part of the Lea and Street’s work, in my opinion, is the section in which they discuss the interpretation of feedback and the ways in which the modality employed in providing it serves more to establish the tutor’s authority rather than to encourage learning. Vague, truncated and overly critical marking on the students’ texts does not help students understand where and how they might improve.  This work has been followed up by others who have provided detailed evidence that timely and empathetically written feedback is critical in motivating students (Ivanič, Clark and Rimmershaw, 2000, Nicol and McFarlane-Dick, 2004)

From the literature on the Academic Literacies approach the implications for teaching are challenging but can be summarised in five main principles: 

1. The onus is on tutors to make the effort to get to know their students’ backgrounds and academic specialisation better, especially prior to starting their module so that how far they are familiar with the discipline and how competent they are at the kind of writing required can be ascertained and taken into account in lesson planning.

2.  There is a need for careful assignment and assessment design so that formative feedback can be given in good time to help students understand better the requirements of the discipline as they go through modules. 

3.  Tutors ought to make changes to the way in which they approach the practice of giving feedback so that students understand better what is required of them.   

4. There is a very strong case that surface skills and orientation strategies, while important, are not matters that can be treated ‘outside’ the subject areas. They suggest that these approaches should be ‘embedded’ within the disciplines themselves. This implies that specialist centres, the so-called ‘plagiarism boot camps’ are not the most effective ways to address these issues. A greater emphasis on embedding support within disciplines is the better strategy. 

5. Above all, the academic literacies approach behoves academics to acknowledge and reflect on the fact that they have acquired ‘expert’ status in their field by absorbing and internalising a particular way of constructing the world. They need to remember at all times that they are members of an ‘expert community’ the membership of which implies a level of knowledge and familiarity with linguistic demands that takes years to acquire, hone and polish.  Later work by Goodfellow for example (2005) points out that AL approaches need to make explicit to students these differences and encourage them to contest the discourses in order to address the power inequalities inherent in the tutor-student relationship.

It is precisely this ‘epistemological divide’ that separates the faculty from the students. The conclusion is that tutors should consciously reflect on how best to bridge this gap if they are serious about helping students to write better essays. 

This conclusion, it seems to me, coincides with the approach that Northedge (2003a and b) advocates in his articles on the ways in which students need to be drawn into the new community of discourse by creating environments in which meaning can be at first understood then shared and then finally independently made by the students.  

It is into this gap that I believe new technology, and in particular the blended delivery of teaching and learning through Virtual Learning Environments or Learning Management Systems, can very effectively be inserted. The deployment of these technologies in what has been labelled ‘blended learning’ and the transformation that this revolution implies to the way courses are taught provides an ideal opportunity for the practices that Lea and Street advocate to be introduced. It is an opportunity to design the new blended courses in such a way as to not only encourage frequent writing but also to provide frequent opportunities for formative feedback on writing to take place. Additionally, and perhaps most importantly, it might even be possible for blended modules to be created so that the online Teaching and Learning activities themselves become vehicles for supporting literacy as well as being deliverers of content.

This, it seems to me is what is now considered to be essential practice. See for example Learn Higher UK:

By amalgamating both the skills, socialisation and academic literacies approach, institutions have the opportunity to develop effective frameworks to assist students in their academic development. Embedded in even the most abstract of writing theories is the possibility for practical initiatives to improve student writing. It is therefore necessary for various practical writing methods to be implemented and evaluated at both an institution wide and individual programme level in order to develop a range of resources.

(Learn Higher 2010)

And this from JISC:

Where skills are delivered as separate components there is a danger they will not be seen as central or compulsory elements of the learning experience. While tailored versions of central service workshops are undoubtedly better than no provision, course teams are advised to rethink learning tasks and assessment criteria to give more importance to literacies for life across the curriculum.

(JISC, 2009)

The Module
In the spring semester I teach a module called ‘Latin American Politics.’ For this research I developed a blended learning module in the Moodle portal and designed it to incorporate the academic literacies approach based upon the five principles identified above.   

1. Establishing prior knowledge and familiarity with working in the subject specific discourse.

For this purpose I designed a prior knowledge questionnaire using the assessment function in the Moodle system. This questionnaire is delivered right at the start of the course but is also available online prior to the commencement of the module. I ask students to complete as soon as the course begins, but with prior warning they can do this before the first session so that I can get a clear picture of the range of experience and ability across the whole group before the module begins.  

The questionnaire has two parts. The first tests the student’s knowledge of the subject and the second asks a series of questions that elicit the familiarity that the student has with writing in the discipline and whether or not they feel comfortable in writing and writing essays in particular.  The latter questions are most pertinent to this report.  In the example from the Latin America course that follows the sample response from a student in bold:

Example 1: Prior knowledge questionnaire

What made you choose this module? 

Please write a paragraph telling me why you were attracted to this topic.

I choose this module to get a greater insight into political and social buid (sic) up of Latin America.

Have you ever been to Latin America? If so please tell me which country or countries you have visited, for how long and for what purpose.

I have been 12 times to Venezuela, as I have all my family on my mothers side there. When I go I usually for a month. (sic)
Have you studied an aspect of Latin America before?
If so please tell me what you studied and to what level (e.g. GCSE, A Level, undergraduate etc.)

No, first time.

Please tell me about your essay writing experience.
Tell me if you have written essays before, if so in what subject areas and at what level? (GCSE, 'A' Levels, undergraduate).
Also tell me if you have had any tuition in how to write an essay, or have used a study guide to help you.
I have written essays before but mostly have been business related, so more business plans. This was during my A-levels and HND. (sic)

From this response I concluded that this student has a complex background. While he is very familiar with Latin America, he has not studied it academically and, as he comes from a Business Studies background he admits he has not written essays within this discipline before.  Furthermore, his use of the present tense in the first answer: “I choose this module…” instead of the past tense “I chose,” and his syntax in the answer to Question 2: “I have been 12 times to Venezuela.” instead of I have been to be Venezuela 12 times,” may indicate that this student also has issue with English as a Second language since these are errors common to Spanish speakers. 
2. Assignment and assessment design for timely and effective formative feedback 

This module employs a range of strategies to encourage frequent writing opportunities. There are email and chat options for asynchronous and synchronous communication both peer to peer and with me, and I have changed the assessment regime so that the use of both discussion boards and maintenance of an individual learning log are rewarded with grade points in order to be able to give the students motivation and plenty of practice in putting their thoughts into writing in a medium where I can intervene, correct and guide the students in the acquisition of communicative skills.  

The entire module week by week is posted online with a sequence of writing activities throughout that require a range of registers and skills to complete. These are what Elbow (1994) calls ‘low stakes’ writing task as well high stakes tasks. So for example one week I ask them to watch a video and make notes (low stakes) in their log, another to read a website and make notes, the next week they will be asked to post an entry on a discussion board and comment on another student’s post, the week after that I ask them to write an entry in the log and to use referencing as if they were writing an essay (high stakes).  In each of these weeks guidance is given in special sections on different aspects of academic writing on specially designed pages that guide the students through the process. Where possible I provide tutorials and advice taken from sites that are discipline specific. 

The final assessment component is a traditional essay to be submitted after the end of the module that counts for 50 per cent of the marks. The objective of the module learning experience is to give students the opportunity to develop their subject specific academic writing skills so that they will be more able to fulfil the essay task.  

AL research finds that feedback on writing is absolutely essential if students’ writing is to be improved, but that it must take place within each specific module in every discipline so that the student is helped to acquire the skills and literacy that is required in each one. As a consequence, the opportunity to write and receive feedback both oral and written on what they have written is essential to the learning process. Assessments need to be structured to facilitate as much formative feedback as possible. I have structured the module on the following criteria:

 Implications for assessment design and delivery 
· Clarify the assessment criteria and grade descriptors. 

· Explain terminology. The terminology of the assessment tasks needs to be explained and clearly defined. 

· Timeliness for effectiveness. It is essential to look at the assessment timetable and make it work so that enough time is allowed for the students to benefit from the feedback that is given on their work. This includes time if feasible for verbal feedback from the tutor and peers. 

· Frequency for reinforcement. The research has found that frequent short writing tasks with feedback is better than longer less frequent writing. 

 Implications for marking
The research finds that the following is best practice

·  Use email and electronic copies that can be saved as a separate version from the original. IT allows for dialogue with the tutor and enable students to respond and ask for clarification of any point they do not understand.

· ‘Separate’ not ‘on’ (copy). Provide comments on a separate sheet.

· Say what you mean. Be careful to compose comments carefully so that they are as clear and unambiguous as possible. 

· Sarcasm is definitely not good practice or anything that would demotivate the student.

· Being positive is very important in giving formative feedback.

· Use the first person. Comments should be couched in subjective terminology so that the student does not associate the voice of the tutor as an ‘authority’: “I find this hard to understand’ is much more motivating than just: “Hard to understand” or simply “?”

· Above all, the researchers say it is always best if you can offer the students the opportunity to talk about their work.

(see Ivanič, Clark and Rimmershaw, 2000, Nicol and McFarlane-Dick, 2004)

The beauty of using the Moodle VLE blog function is that it provides a private space for tutors to communicate directly with each student in response to their work. I use this method to deliver back comments and to post attachments of their work that I have copied and pasted into a Word document and commented upon. 

I find the comment function in the latest Word application provides an ideal way to provide comment on students work. I cut and past the student’s log work from their Moodle blog into a word file and then put comments on their writing on the document. I often insert hyperlinks to sites that the student will find useful and/or that provide explanations of points that I feel the student needs to understand. I can then send this back to them using the email function.

Example 2: Student feedback

Washington Consensus task

Due to an economic stagnation 
in the 1980s, the political era of Reagan (United States) and Thatcher (UK) is nowadays recognised as a step towards neo-liberalism
. Economic growth was strongly required and considered to be achieved 
through market liberating measures. The agreement on aims and execution methods by three Washington based institutions including 
the World Bank, the IMF and the US centre of finance, was named “Washington Consensus” by US economist John Williamson in 1990. He himself
 identified 10 policy areas in which first of all Latin American countries should adjust, since it was proceeded on a conference on the potentially better integration of the Latin American market, and which should lead to economic growth and stability. 
Sooner or later, Williamson argued, the adjustment would result in a trickle-trough-effect so the overall society, including the poor, would gain from it.

The areas identified were fiscal discipline, public expenditure priorities, tax reform, financial liberalization, exchange rates, trade liberalization, foreign direct investment, privatization, deregulation, and property rights. So all in all an economic opening for easier access of developed countries, that can
 bring in their potential investment and operate their businesses in absence of major trade barriers enacted by the respective government. Tax reform should
 support this and in addition to fiscal discipline can
 simultaneously lead to stable governmental revenue. Public expenditure is 
cut down or “prioritised” plus as much as possible privatised to make it part of the overall free market. So governmental intervention is kept low and the market is regulating
 itself by
 the concept of demand and supply which is reminiscent of Adam Smith’s concepts of the “invisible hand” and his theory that only in the total absence of intervention by higher institutions mutual gain can be ensured.  (Center for International Development – Havard
; 2003)

3. Embedding study skills and orientation into the modules

This module contains a large opening section that introduces the student fully to the course and the context within the university. The module aims, learning outcomes assessment criteria, reading list and other information are explicitly provided. At the start of the module these are demonstrated and discussed and then iteration in class takes place throughout weeks of the delivery. 

In addition, as the weeks progress the learning programme includes sections and teaching and learning activities on different aspects of academic writing including sentence structure, paragraph writing, paraphrasing and plagiarism. These are covered by using links to tutorials available through YouTube and to web pages at other universities. But I have also designed specific exercises and tutorials using texts that come from the module content so that the content of the course becomes the medium through which the aspect of study skills being taught and practised are delivered.

For example in Week Six Students are expected to read a long and detailed article on Evo Morales and Bolivia. I use this lesson to teach how to paraphrase providing examples from the article. The work in class is done in groups but students have the opportunity to revisit the work online. I provide the powerpoint and fact sheet on the exercise that I used in class. 
I have the opportunity through the grading function in Moodle to model back to the student ‘ideal answers’ and provide comments and advice on their work afterwards. The beauty of this arrangement is that it reflects exactly the activities that can be performed in groups during the face-to-face session. The online version therefore serves as a safe personalised opportunity for individual reinforcement.

Example 3 - Fact sheet on Paraphrasing

Paraphrase: Write it in Your Own Words Borrowing from a source without plagiarizing

A paraphrase is...
Your own rendition of essential information and ideas expressed by someone else, but presented in a new form.
One legitimate way (when accompanied by accurate documentation) to borrow from a source.
A  more detailed restatement than a summary, which focuses concisely on a single main idea.

Paraphrasing is a valuable skill because...
It is better than quoting information from an undistinguished passage.
It helps you control the temptation to quote too much.
The mental process required for successful paraphrasing helps you to grasp the full meaning of the original and develops your writing skills.

Five Steps to Effective Paraphrasing
Reread the original passage until you understand its full meaning.
Set the original aside, and write your paraphrase on a separate sheet of paper
Check your rendition with the original to make sure that your version accurately expresses all the essential information but in a new form.
Use quotation marks to identify any unique term or phraseology you have borrowed exactly from the source.
Record the source (including the page) in your notes so that you can credit and find again it easily if you decide to incorporate the material into your essay.
Paraphrasing examples
Original passage
“One of the most significant events in 500 years of Latin American History will take place in Bolivia on Sunday when Evo Morales, an Aymara Indian, is inducted as president... Morales’s victory is just a symptom of economic breakdown and age-old repression. It also fulfils a prophecy made by Fidel Castro, who claimed the Andes would become the Americas’ Sierra Maestra – the Cuban mountains that harboured black and Indian rebels over centuries... False dawns are common in Latin American history, but the strength of the radical tide suggests that this time it will not be damned, still less reversed.” (Richard Gott, The Guardian, 20 Jan. 2006. Quoted by Dunkerley, 2007, J.Lat Amer.Stud. 39, 141)
A legitimate paraphrase
Gott says that the ascendance of the Aymara Indian Evo Morales to the presidency of Bolivia is one of the most important events in 500 years of Latin American history. He accounts for the victory as being a response to oppression and economic failure and suggests that it proves Fidel Castro right when said that Bolivia would become the ‘America’s Sierra Maestra’ - a source of revolution in the continent. According to Gott, while previous radical presidencies have not followed through on their promises, this time, the strength of Evo’s movement implies that it will succeed.  (Richard Gott: The Guardian 20 Jan. 2006)
An acceptable summary
Gott says that the Indian Morales’s victory is a great moment in Latin American History and suggests that the strength of the movement behind Morales is so strong that it will succeed where past leftwing governments have failed. (Gott: The Guardian 20 Jan. 2006)
A plagiarised version
One of the most important events in five centuries of Latin American History took place in Bolivia in 2006 when Evo Morales, an Indian, was sworn in as president... Morales’s victory is a symptom of economic collapse and years of repression. It also fulfilled a prophecy of Fidel Castro, who said the Andes would become the Americas’ Sierra Maestra – the Cuban mountain range that sheltered black and Indian rebels for centuries... False starts are common in Latin American history, but the strength of the radical wave suggests that this time it will not be condemned, or reversed.
4. Bridging the ‘epistemological’ gap
The main issue is to facilitate students in making meaning in a new way using a new discourse and to raise their consciousness about writing so that they can develop a critical awareness of the different writing practices they must negotiate in order to succeed across the range of discourses they will encounter. It is clear that students need to be slowly introduced to new language and ways of making meanings. AL focuses our minds on this process and tries to make us take up the position of students who often find the demands made upon them demanding, threatening and confusing. 

Throughout the delivery of the module I encourage the use of the web as a resource to find and understand meanings. While advising students to be wary of sites such as Wikipedia and discouraging its use as a source for essays, I nonetheless encourage the use of sites such as these as research tools and for finding the starting point for exploring definitions, new concepts and background knowledge.  The Moodle module contains links to Reusable Learning Objects giving tutorials on web based research. I use the face to face sessions to show students how to navigate the Moodle module and use the library catalogues as online tools for research. By demonstrating the techniques I hope that this will encourage the students to explore the ways of doing this for themselves and to make the learning process an enjoyable journey. 

I place a great emphasis on subject specific vocabulary, ensuring that the general concepts underpinning the subject specific discourses are visited frequently in an iterative process that helps students not only to become familiar with them but also to engage with them in such a way as they begin to recognise the different demands that different disciplines make of them. Familiarity with the subject specific discourse is made an explicit aim and learning outcome of the modules and is attached to each lesson plan using the goals tool in Moodle. Reference back to this aim and outcome is made frequently in order that students understand exactly what it means. 

Outcomes

It is too early to make any hard conclusions about the outcomes. I am still collecting data. So far I have only fully interviewed one student. Samples from his responses are set below:

Question 1: In what ways did the manner in which the module was organised help you?

All in all I have to admit it was probably the best-organised and most transparent module I have taken so far. From the very beginning we were introduced to the module content online. It was definitely set up well and clearly structured, so the opportunity for self-planned (in terms of time) studying was given. The lectures delivered were built upon the online information and further writing tasks would encourage to more research and further reading....All tasks where clearly stated and assistance to gather all necessary in information was always available, in case e.g. one would not be able to access an article.   

This precise planning helped me a lot since I was always aware of what is expected from me. I figured it out bit by bit and was never ‘overwhelmed’ by work, like it used to happen in other modules when it all comes down to one final assignment. I am not so sure about whether the planning actually developed my writing though. 

Question 2: How helpful were the specific tasks?

....the specific tasks helped a lot. First of all they motivated to have a deeper look into the topics mainly through reading. To a certain degree they were also kept general and asked for our own attitude towards several subjects that required reflection, critical analysing and also our own socio-political point of view.... Most helpful were definitely the writing tasks since they really required some additional reading, as well as through the feedback I received the chance to start analysing my own writing. Again, whether they actually improved my writing skills is really hard for me to tell at this point. 

.....All in all I think there could have been one or two more writing tasks, since they never extended 300-500 words I would not consider them inappropriate.   

Question 3: Tutor feedback/dialogue
I think I really did engage in the dialogue about my work. I always tried to plan and prepare all writing tasks and was therefore naturally looking forward to some feedback. It was literally the first time I was offered ‘writing assistance’/feedback by a native speaker and I have to say that I really appreciated it since it pointed out or confirmed my personal ‘areas of potential improvement’. ..I totally share the opinion that doing something is the most efficient way of learning; so all tasks provided have been support for my own development. The more you write and get the chance to critical analyse it, the more you actually learn and the more you improve. 
Question 4: Self confidence/writing ability
I really liked the fact that our writing was granted credits for just doing it.... I found myself much more encouraged to play and experiment with the language.... Overall, I can claim that the last year definitely built my confidence in the use of English language. Since this is also a rather subjective process it is hard to tell which of my modules contributed most in my development here. However, analysed numerical, I definitely wrote and read the most in Contemporary Latin America, so I have to give it ‘some’ credit. As mentioned before, feedback was always delivered really positive, so I cannot think of anything reducing my confidence at all.     

Conclusion
From this evidence, I conclude that the preliminary conclusion is positive. There is no doubt that using this method improves student engagement and provided them with greater confidence in essay writing. I believe this provides sufficient evidence for assuming that a blended approach to module and assessment design is a valid way to improve students writing.
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�Don’t put indefinite article before ‘stagnation’, you might say ‘a period of economic stagnation’... but just ‘economic stagnation’ on its own.


�Are you saying that the Reagan and Thatcher era was caused by the stagnation? The sentence does not quite say it, does it? 


�I know what you mean but the best way to express is it is this way: ... and it was thought that the best way to achieve this was through...


�You say three including and then you list all three! We use including when we are saying there are more than those we are listing.  Here you should use a colon: after institutions and then list the three. However, there were more than three weren’t there in any case?


�No need for a reflexive here, just he will do.


�This is an unwieldy sentence and not quite correctly put. How about something like: ...Speaking at a conference on Latin American market integration, he identified 10 key policy areas where he claimed immediate adjustment would lead to economic growth and stability..?


�would


�would


�would


�would be


�allowed to regulate


�through


�Harvard





� My history group in 2009 had 16 participants. Of these, four did not have English as their first language, one was diagnosed as severely dyslexic and two were mature students. Age range: 20-60. Four were doing a combined language and Latin American Studies degree, four were doing a combined politics and international relations degree and the others are doing an interdisciplinary combined Caribbean Studies degree with Tourism or Business Studies. In effect therefore none were ‘historians.’ 





� Ivanič, Clark and Rimmershaw in their chapter in Lea and Street’s ground-breaking book, Student Writing in Higher Education (OU Press, 2000): ‘What am I supposed to Make of This? The Messages Conveyed to Students by Tutors’ Written Comments’ provide detailed evidence that substantiates Lea and Street’s findings about feedback modularity. I would advise readers to make the effort to study the Ivanič et al article in conjunction with Lea and Street.





� Ivanič, Clark and Rimmershaw in their chapter in Lea and Street’s ground-breaking book, Student Writing in Higher Education (OU Press, 2000): ‘What am I supposed to Make of This? The Messages Conveyed to Students by Tutors’ Written Comments’ provide detailed evidence that substantiates Lea and Street’s findings about feedback modularity. I would advise readers to make the effort to study the Ivanič et al article in conjunction with Lea and Street.
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